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Abstract 
Each relationship a child establishes with adults in every stage of his/her development has a unique role. After he/she dis-attaches 
himself/herself from the parents or another child-rearing-person, the adults that a child builds meaningful relationships with are 
often the pre-school teachers. Psychology literature asserts that “attachment styles” are related to the person’s character. 
Therefore, we argue that it is crucial to determine the “personal attachment styles” of the pre-school teachers. In this study we 
aim to discuss the four different styles of attachment of the pre-school teachers, which are secure, fearful, dismissive, and 
preoccupied.  Our study objects are 91 senior students in the Pre-school Education program at the Ankara University.  In this 
research, relationship/s scale will be used as the survey tool.  This study shows that, from among 91 fourth-year students in the 
Department of Preschool Teaching, 48% have secure-dismissive attachment styles which can be deemed positive and 52% have 
fearful-preoccupied attachment which can be deemed negative. 
 




Attachment style is defined as the pattern of relationship that an individual establishes with other people, and is 
considered to develop in early ages and to continue throughout life (Sabuncuo÷lu and Berkem, 2006). Bowlby 
(1979) claims that attachment is a lifelong process and that mental models which develop in early ages continue to 
function in adulthood without changing significantly. Zeanah et al. (1992) indicate that the characteristic of 
attachment relationship is shaped according to the style of the relationship between mother and infant. It is observed 
that the research on attachment is mostly confined to infancy and childhood (Sümer and Güngör, 1999).   
That mental models are positive or negative directly affects how stable and reliable an individual, trying to 
preserve security in relationships, perceives the reactions displayed by the social environment (particularly by others 
who are important for him/her) and to which extent the individual perceives oneself worthy of love. These differing 
perceptions determine the style of attachment, which is a personality trait (Bowlby, 1973; Main, Kaplan and 
Cassidy, 1985). These styles are categorized as secure, fearful, dismissive and preoccupied. In Bowlby’s and other 
studies, insecure style of attachment is considered to be a factor of psychopathology whereas secure attachment is 
connected with healthy processes (Nakash-Eisikovits, Dutra Westen et al. 2002).   
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Bowlby introduced models of the self and other. Positive self model can be defined as high self-esteem and self-
concept clarity which is independent from the approval of others and feeling of internalized “lovability” accepted 
without any doubt. On the other hand, negative self model can be defined as low self-esteem and the need to get 
approval from others. Positive other model involves positive expectations and beliefs concerning “reliability” and 
“accessibility” of others who are important for the individual, especially the person with whom the individuals 
develops attachment. Negative model of other contains such attitudes and behaviors as avoiding close relationships, 
hesitating to receive and provide social support and having negative expectations from close relationships, which are 
nourished by chronic belief and prejudgment that others are “unreliable” (Bartholomew and Horowitz, 1991; Griffin 
and Bartholomew, 1994a; Sümer and Güngör, 1999).    
Secure attachment style is a combination of positive self and positive other models. Accordingly, reliable people 
reinforce positive self perception, and combine the feeling of self-worthiness with positive expectations that others 
are reliable, supportive, accessible and good-willing. Owing to these characteristics, people who develop secure 
attachment can establish relationships with others easily and manage to act autonomously at the same time. 
Preoccupied attachment style can be defined as the combination of negative self model and positive other model. 
Preoccupied attachment reflects the feelings of worthlessness and unworthy of love, but positive judgments about 
others. That is why people with preoccupied attachment tend to confirm and prove themselves in their close 
relationships. These people are continuously obsessive about their relationships and have unrealistic expectations 
from relationships. According to theoretical considerations, people with preoccupied attachment are expected to 
have separation anxiety at the highest level. While people preoccupied individuals attempt to reach others 
continuously in order to meet their attachment requirements, those with fearful attachment avoid close relationships 
in order to prevent disappointment. Fearful attachment style is defined with negative self and other model while 
dismissive attachment style is defined with positive self and negatives other models. Thus, fearful attachment – the 
opposite of secure attachment style – reflects feelings of individual worthlessness and expectations that others are 
unreliable and rejective. Dismissive attachment is a mixture of high self-esteem and negative attitude towards 
others. Dismissive people give great importance to autonomy and deny defensively the need for others and close 
relationships (Bartholomew, 1994). Bartholomew states that dismissive people have autonomy and high self-esteem 
at the expense of lack of closeness. Individuals with fearful and dismissive attachment resemble in terms of 
avoidance, but differ from each other with regard to the need for others to preserve self-worth (attachment). 
Analogously, individuals with preoccupied and fearful attachment resemble with regard to the need for others to 
preserve self-worth, but differ in terms of willingness to establish close relationships. It is predicted that individuals 
with secure and dismissive attachment have higher self-esteem and self-concept clarity. It is expected that this 
pattern will reverse in case of permanent anxiety. Preoccupied and fearful individuals are expected to have relatively 
higher willingness to satisfy others and anxiety of being approved by others compared to the other groups (Sümer 
and Güngör, 1999; Sümer 2006).           
In a previous study, the participants who mentioned that secure attachment style described them best were found 
to have more positive experience and beliefs about both romantic relations and relations with parents in their 
childhood, compared to the other groups. As expected, secure attachment is in positive correlation with security and 
closeness and in negative correlation with jealousy in relationships. On the other hand, anxious/undecided 
participants are characterized by excessive jealousy, obsession about relationships and spouse, and frequent 
emotional fluctuations. The participants who selected avoidant attachment style are characterized by less confidence 
in others compared to the other groups, negative expectations and beliefs about relationships and romantic love and 
avoidance from close relationships. (Hazan and Shaver, 1994; Sümer and Güngör, 1999) 
Sabuncuo÷lu and Berkem (2006) carried out a study to find out the relationship between adult attachment and 
postpartum depression symptoms on a sample of Turkish mothers, and revealed that mothers with depression 
symptoms have significantly higher insecure attachment scores than mothers who do not have depression symptoms.  
These studies demonstrate that attachment styles impact people’s relationships in life. The adults who work with 
children in their professional life are expected to have certain personality traits. These personality traits are of 
paramount importance particularly when preschool children are concerned. That is why it is significant that 
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1.1. Purpose of the Study 
 




2.1. Scope and Participants 
 
The participants of the research are 91 fourth-year students studying in the Department of Preschool Teaching at 
Ankara University in the academic year 2008 – 2009. All participants are female; the forms of three male students 
who completed the questionnaire were not included in the study. The average age of students is 21.54 (SS = 1.22). 
The participants filled out the scale and answered the demographic questions in groups during preplanned course 
hours.   
 
2.2. Data Collection Tools 
 
2.2.1. Demographic Data  
 
    The first part of the questionnaire is composed of questions looking for demographic data such as age and gender 
of the participants. 
 
2.2.2. Relationship Scales Questionnaire (RSQ)  
 
    This questionnaire was developed by Griffin and Bartholomew (1994a) and adapted into Turkish by Sümer and 
Güngör (1999). RSQ consists of 17 items, and measures four attachment styles through items in varying numbers. 
The participants used seven-point scale to rate the extent to which each item described best their general attitudes in 
relationships (1 = not at all like me; 7 = very much like me). Five items are used to measure each of secure and 
dismissive attachment and four items were used to measure each of fearful and preoccupied attachment. An item is 
coded conversely to be used in two sub-dimensions. The constant scores for four attachment styles are obtained by 
summing the items that measure these styles and dividing the sum into the number of items for each sub-dimension. 
Thus, the scores to be obtained from sub-dimensions vary from 1 to 7. On the basis of constant scores obtained by 
this calculation, the participants are classified into attachment groups and scores are calculated for models of the self 
and others. These constant scores are also used for classifying the participants into attachment style groups. In the 
classification process, each participant is assigned to the attachment category for which she received the highest 
score.  
The studies in North America showed that RSQ sub-scales relatively have low internal consistency coefficients. 
For instance, in the study of Griffin and Bartholomew (1994a), the alpha values of RSQ sub-scales varied between 
.41 and .71. However, despite their low internal consistency, RSQ sub-scales have acceptable test-retest reliability 
(average constant coefficient is .53 for women and .49 for men) (Scharfe and Bartholomew, 1994).  
It is argued that the internal consistency coefficient of RSQ sub-scales are low not because RSQ sub-scales 
comprise limited number of items or because of poor psychometric quality but because sub-scales involve both 
models of the self and other; and found out that although RSQ sub-dimensions generate a confusion in terms of 
factor structures, the attachment styles acquired through this method still have structural validity (Griffin and 




In the study, the participants were classified in four groups according to their responses to RSQ. This part shows 
in which of the four attachment styles (secure, fearful, preoccupied, dismissive) the participants take place and 
provides findings about average values, standard deviations and lowest and highest values concerning the 
attachment styles.   
  
Dilek Acera and Ege Akgun / Procedia Social and Behavioral Sciences 2 (2010) 1426–1431 1429
3.1. Findings Related with Attachment Styles 
     
Table 1 provides attachment styles of 91 participants of the study. 
 
Table 1. Frequency and Percentage Values of Attachment Styles as Measured by Relationship Scales Questionnaire (RSQ) (n= 91) 
 
Group                      N                     %                 
 
Secure 11 12,0 
Fearful 39 42,9 
Preoccupied 5 5,5 
Dismissive 32 35,2 
Secure-Dismissive 1 1,1 
Fearful-Preoccupied 3 3,3 
Total 91 100,0 
 
As shown in Table 1, the participants were grouped based on the scores they received for attachment styles in 
order to identify categorical distributions among attachment styles. According to the classification made on the basis 
of constant scores obtained from RSQ, 11 (12.0%) out of 91 respondents take place in secure attachment style, 39 
respondents (42.9%) in fearful, 5 respondents (5.5%) in preoccupied, and 32 respondents in dismissive attachment 
styles. Further, as 3 respondents (3.3%) received equal scores from both fearful and preoccupied attachment and 1 
respondent from both secure and dismissive attachment styles, these respondents are included in both categories. 
According to the table, 44 respondents (48%) have secure-dismissive attachment styles, which can be deemed 
positive whereas 47 respondents (52%) have fearful-preoccupied attachment styles, which can be deemed negative. 
  The average values, standard deviations and lowest and highest values of the participants by each attachment 
style are illustrated in Table 2. 
 
Table 2. Average Values, Standard Deviations and Lowest and Highest Values Concerning Attachment Styles as Measured by Relationship 
Scales Questionnaire (RSQ) 
 
Group                      N        Minimum   Maximum   Mean        Std. Deviation                  
 
Secure 11 3,80 6,20 4,6727 ,7964  
 
Fearful 39 4,25 6,25 5,1282 ,5376  
 
Preoccupied 5 3,50 5,50 4,2500 ,7906  
 
Dismissive 32 3,20 6,60 5,0687 ,8074  
 
  
Table 2 can be explained as follows: The scores of 11 participants (12.0%) who have secure attachment vary 
from 3.80 to 6.20, and the average score is 4.67. The scores of 32 participants (35.2%) who have dismissive 
attachment vary from 3.20 to 6.60, and the average score is 5.06. The scores of 39 participants (42.9%) who have 
fearful attachment vary from 4.25 to 6.25, and the average score is 5.12. The scores of 5 participants (12.0%) who 
have preoccupied attachment vary from 3.50 to 5.50, and the average score is 4.25. Given that the highest score to 
be received from the scale is 7, the participants who have preoccupied attachment style get lower score than the 
participants in other groups.   
 
4. Discussion, Conclusion and Suggestions 
 
Individuals whose self model is positive are defined as secure and dismissive and whose self model is negative 
are defined as preoccupied and fearful (Sümer 2006). This study shows that, from among 91 fourth-year students in 
the Department of Preschool Teaching, 48% have secure-dismissive attachment styles which can be deemed positive 
and 52% have fearful-preoccupied attachment which can be deemed negative. Independent from the scale used, 
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individuals within secure attachment categories are expected to have higher self-esteem and self-concept clarity and 
lower level of permanent anxiety, willingness to please others, need for approval and enjoying loneliness compared 
to the people in the categories of insecure attachment. It is expected that fearful attachment style results in a pattern 
which is in contrast with secure attachment style given that dependent variables are the same. Preoccupied 
attachment is comparable with fearful attachment with regard to the variable of self-esteem and self-concept clarity, 
but differs from other attachment styles particularly due to higher level of permanent anxiety, anxiety of separation 
and willingness to please others. People with preoccupied attachment is expected to be comparable with individuals 
with secure attachment with respect to self-esteem and self-concept clarity, but to have higher level of enjoying 
loneliness and low level of disapproval anxiety (Bartholomew, 1990; Hazan and Shaver, 1994; Shaver and 
Mikulincer, 2002; Sümer and Güngör, 1999). 
Attachment Theory suggests that people without secure attachment relationship may have problems in future 
relationships and other domains of life. Children who are provided with permanent care, support and protection at 
home demand the same attitudes at school as well. Receiving the same permanent care and protection from the 
teacher, the child develops attachment to the teacher. Over time, the child learns to take advantage of this weakness 
and attachment as a defense tool, and thus has difficulty in breaking the cycle of attachment. A study showed that 
children received reactions from preschool teachers similar to those of mothers, but children gave up attachment to 
preschool teachers when the teachers changed their behaviors which were similar to mothers’. In other words, the 
children who did not receive the reactions they expected to their behaviors gave up those behaviors (Stroufe and 
Fleeson, 1986). On the other hand, the children of indifferent mothers may not do anything to attract the attention of 
others in their relations with teachers and other adults due to their belief that people in general are indifferent to 
them, and these children may be forgotten in any part of the classroom (Crittenden, 1985). It was found out that 
children without a secure attachment were insistent, but less selective in their relationships with adults compared to 
the children who had such an attachment (Rutter, 1979). It was seen that children who had a secure attachment 
relationship were more confident in their further relationships and less attached to preschool teachers (Hortaçsu, 
1997, 2002; Stroufe and Fleeson,1986).    
From this point of departure, it is considered that the attachment styles of teachers are as important as the style of 
attachment that children establish with teachers. That is why it is suggested to carry out further research to see how 
effective attachment styles are in the interaction between teachers and children. The studies that identify child-
teacher relations and associate these relations with attachment styles will contribute to the field.   
  Given that the attachment styles of preschool teachers are important because children have intense relationships 
with them following their third age, it is suggested to do some awareness-raising research about attachment and self 
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